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School-Home Partnerships

The Igbo people of Nigeria 

name their children "Nwa ora" 

which means child of the 

community.

	 703625 D15

Cowan,	
  R.	
  J.,	
  Swearer	
  Napolitano,	
  S.	
  M.,	
  &	
  Sheridan,	
  S.	
  (2004).	
  Home-­‐school	
  
collaboraBon.	
  EducaBonal	
  Psychology	
  Parpers	
  &	
  PublicaBons	
  (Paper	
  No.	
  18).	
  
Retrieved	
  from	
  hLp://digitalcommons.unl.edu/edpsycpapers/18

Dunst,	
  C.	
  J.,	
  Johanson,	
  C.,	
  Rounds,	
  T.,	
  TriveLe,	
  C.	
  M>,	
  &	
  Hamby,	
  D.	
  (1992).	
  
CharacterisBcs	
  of	
  parent-­‐professional	
  partnerships	
  (pp.	
  157-­‐174).	
  In	
  S.	
  C.	
  
Christenson	
  &	
  J.	
  C.	
  Conoley	
  (Eds.),	
  Home-­‐school	
  collabora.on:	
  Enhancing	
  
children’s	
  academic	
  and	
  social	
  competence.	
  Bethesda,	
  MD:	
  NaBonal	
  
AssociaBon	
  of	
  School	
  Psychologists.

Epstein,	
  J.	
  L.,	
  &	
  Dauber,	
  S.	
  L.	
  (1991).	
  School	
  programs	
  and	
  teacher	
  pracBces	
  of	
  parent	
  
involvement	
  in	
  inner-­‐city	
  elementary	
  schools.	
  The	
  Elementary	
  School	
  
Journal,	
  91,(3),	
  289-­‐305.

Minke,	
  K.	
  M.	
  (2006).	
  Parent-­‐teacher	
  relaBonships	
  (pp.	
  73-­‐85).	
  In	
  G.	
  Bear	
  &	
  K.	
  Minke	
  
(Eds.),	
  Children’s	
  needs	
  III:	
  Development,	
  preven.on,	
  and	
  interven.on.	
  
Bethesda,	
  MD:	
  NaBonal	
  AssociaBon	
  of	
  School	
  Psychologists.

What	
  do	
  parents	
  and	
  teachers	
  expect	
  from	
  a	
  partnership?

Asked	
  to	
  generate	
  characteris0cs	
  of	
  effec0ve	
  partnerships,	
  parents	
  and	
  
professionals	
  iden0fied	
  key	
  behaviors	
  they	
  expect:	
  

Parents Teachers

Trust Mutual Respect

Open Communication Trust

Mutual Respect Open/Honest Communication

Active Listening Openness

Parents	
  and	
  teachers	
  share	
  very	
  similar	
  expecta0ons.	
  All	
  of	
  these	
  
behaviors	
  are	
  established,	
  nurtured,	
  and	
  maintained	
  through	
  effec0ve	
  
communica0ons	
  processes.	
  When	
  building	
  new	
  partnership	
  
opportuni0es,	
  or	
  troubleshoo0ng	
  exis0ng	
  systems,	
  schools	
  should	
  pay	
  
par0cular	
  aBen0on	
  to	
  their	
  communica0ons	
  prac0ces	
  and	
  skills.	
  Self-­‐
assessment	
  of	
  the	
  types/func0ons	
  of	
  messages	
  and	
  the	
  bi-­‐direc0onality	
  
(e.g.	
  LISTENING)	
  of	
  communica0on	
  are	
  cri0cal.
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School-Home Partnerships

Comprehensive	
  Models	
  of	
  School-­‐Home	
  Partnerships

There	
  is	
  a	
  shiNing	
  paradigm	
  in	
  the	
  rela0onship	
  of	
  schools	
  and	
  homes.	
  In	
  the	
  
old	
  paradigm,	
  school	
  was	
  the	
  sole	
  domain	
  of	
  teachers	
  and	
  aNer	
  the	
  first	
  few	
  
years	
  of	
  schooling	
  parents	
  were	
  not	
  par0cularly	
  welcome	
  unless	
  invited	
  for	
  
specific	
  purposes	
  like	
  raising	
  money,	
  listening	
  to	
  the	
  teacher	
  report	
  progress,	
  
or	
  watching	
  a	
  performance.	
  Homes	
  were	
  the	
  sole	
  domain	
  of	
  parents.	
  Parents	
  
were	
  to	
  rear	
  and	
  socialize	
  children	
  with	
  minimal	
  need	
  or	
  desire	
  for	
  support	
  
from	
  schools	
  and	
  with	
  few	
  occasions	
  that	
  might	
  merit	
  going	
  to	
  their	
  child’s	
  
school.

The	
  new	
  paradigm	
  is	
  based	
  on	
  an	
  ecological	
  theory	
  recognizing,	
  in	
  fact	
  
depending	
  on,	
  the	
  contribu0ons	
  of	
  mul0ple	
  domains	
  to	
  prepare	
  children	
  for	
  
life.	
  The	
  research	
  on	
  
School-­‐Home	
  
partnerships,	
  although	
  
largely	
  correla0onal,	
  has	
  
supported	
  a	
  premise	
  
that	
  parental	
  
involvement	
  in	
  schools	
  
leads	
  to	
  beBer	
  academic	
  
and	
  behavioral	
  
outcomes.	
  This	
  appears	
  
par0cularly	
  true	
  for	
  
ac0vi0es	
  that	
  prepare	
  
parents	
  to	
  extend	
  
learning	
  opportuni0es	
  
into	
  the	
  home.

Two	
  well	
  developed	
  and	
  documented	
  models	
  for	
  School-­‐Home	
  partnerships	
  
include	
  Chrispeels’	
  School-­‐Home	
  Partnership	
  model	
  and	
  Epstein’s	
  School-­‐
Family-­‐Community	
  Partnerships	
  model.	
  Both	
  models	
  provide	
  a	
  framework	
  
for	
  developing	
  school-­‐based	
  Parent	
  Involvement	
  ini0a0ves.

Chrispeels’ 5 Tiers Epstien’s 6 Types

Co-Communicators Type 2 Communicating

Co-Supporters Type 1 Parenting
Type 3 Volunteering

Co-Learners Type 4 Learning at Home

Co-Teachers No Comparison

Co-Decision Makers Type 5 Decision Making


